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The Arts and Lifelong Learning Programme

(ALLP) is a scheme developed by Newcastle City

Council’s Art Development Team (ADT) within the

scope of Neighbourhood Learning in Deprived

Communities (NLDC). In short, the main ethos of

the NLDC fund is to:

“Support local voluntary and community sector or-

ganisations to deliver learning opportunities for

residents of disadvantaged neighbourhoods.”

(DfES 2002)

The ADT devised the ALLP as a pilot project to en-

gage people in deprived areas - who face particular

barriers in their life - in a number of arts activities

that encourages and equips them with the basic

skills needed to progress towards further educa-

tion, training, and/or employment. It’s seen as a

starting point, a catalyst for them to begin making

a difference. It is hoped that by taking part in such

activities, participants can leave feeling empow-

ered, and to start taking the first steps into the

wider world be it involvement in their community,

taking up an arts course at a college, or even apply-

ing for a job.

The geographical areas at the focus of this project

are those that have the highest levels of deprivation

and poverty in Newcastle. They include Walker

Riverside, Scotswood, Cowgate and Newbiggen

Hall, West Denton, Benwell, Nuns Moor, Arthur’s

Hill, Fawdon, Kenton, Blakelaw, and Byker. It is a

collaborative effort with the ADT working in close

partnership with an array of voluntary and com-

munity organisations.

The target audience for this programme are adults

who fall under the following groups that have been

identified as most likely to face challenges in secur-

ing employment:

• Those with learning difficulties/disabilities

• Those who health conditions

• Ethnic minorities

• Single and/or young parents

• Over 50s

• Those with little or no qualifications

The ADT have recognised that as successful as they

are in engaging learners in arts activities – as well

as acting as springboard for new learners to leap

from - they have faced difficulties in encouraging

participants to take up progression routes. With

that in mind, at the core of the ALLP is the idea

that arts projects can transform the lives of those

who take part so long as the support is there to help

every step of the way. As part of the pilot, some of

the 10 projects will be accredited, which goes be-

yond anything the ADT have done before.

The ADT is always seeking to build on its achieve-

ments and develop as an entity and the ALLP is a

massive undertaking into the unknown. If you

don’t take a risk and try new things, you are never

going to know what they possibilities are. For that

alone, the project can be commended, but as you

will see as you read this report, as challenging a

project as this is - with a great deal more to be done

- the successes are many, and the outcomes im-

measurable.
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The ADT have long recognised the value of arts

projects as an alternative and creative way in which

to develop and equip participants with important

basic skills. Moreover, the ADT believes that these

are the kind of core skills that employers would

find useful in the workers that it employs. The

problem is in articulating that, in saying, for exam-

ple, “taking part in drama has made me more con-

fident in being around other people – so much so

I can deliver a monologue on stage in front of an

audience – which makes me more employable.”

This intention of this research is to examine if, and

how, participation in arts-based activities can pro-

vide or enhance a person with skills for jobs.

It’s evident that arts projects are a rich medium of

learning that provides participants in engaging, in-

formal and creative surroundings, but do they in

fact make those very learners more employable in

the strictest sense of the word? There are many for-

mal routes out there that do indeed provide skills

for jobs, but they tend to be more prescribed and

academic in their conception and delivery. Arts

projects, especially the ones delivered by the ADT

are informal, fun, and very relaxed. That’s what

makes them so successful, especially when working

with the groups mentioned above.

The ADT genuinely believes that the art workshop

approach is a winning technique that does indeed

provide basic skills. The challenge is in articulating

this and this research will look into establishing

whether there is weight in that idea. It has to be

noted that the ALLP is the first step into a new way

of delivery that is, in effect, bridging informal de-

livery with formal delivery. Consequently some of

the delivery was experimental and not necessarily

the way that an artist would usually work. It was

much a departure from the norm for the artists as

it was the participants. It was therefore intended

that some of the projects would be accredited ex-

ternally, but because of the challenges met in try-

ing to achieve this, it unfortunately never came to

light. However, some aspects of it being accredited

were filtered down to the artists to take considera-

tion of when delivering, so in addition to the main

question, some reflection will be made in finding

out if this new demand proves to be confusing, bor-

ing, and practical to manage.
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The approach to the research was done largely

through a combination of informal one-to-one in-

terviews and group interviews. These took place at

the venue where the project was being delivered

and during the actual sessions themselves. Al-

though this was difficult at times, and disruptive to

the learning, it was the most practical solution as

most people couldn’t commit to any interviews

outside of the session for reasons such as work and

family commitments.

In addition to the interviews, there were open-

ended and forced-choice questionnaires for partic-

ipants who 1) didn’t want to take part in the

interviews, and 2) for those who were not in atten-

dance when I was overseeing the interviews.

As an alternative to me attending the sessions, a

consultation event was held at Tyneside Cinema,

which, in addition to be an entertainment estab-

lishment, provides spaces to hold meetings and

events. It was informal, easily accessible – it’s lo-

cated in the city centre – and very relaxed with

food and drinks on offer. A total four participants

turned up, and although more would have been

welcome, it proved to be a useful, detailed, and

productive morning of activities.

As is evident, the research that I conducted was

predominately qualitative based. The reasons for

this was I wanted this to be as relaxed and informal

as possible, and the information I was able to get

from conversations was interesting, different, and

informative, and would not have been found

through quantitative approaches. The inherent im-

portance of qualitative research is the unexpected

outcomes that can occur. It gives people a greater

deal of freedom to go into detail and to just have

their say.

There were also some observations and participa-

tion in the activities, which helped me to under-

stand the particular demands each art project

placed on participants.
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There are in total, 10 arts-based projects that are

supposed to be running under the ALLP, many of

which involve groups that they ADT have previ-

ously worked with. The courses on offer are dance,

drama, mosaic, singing, arts & craft, drumming,

urban art, fabrics, multicultural arts, and radio.

For this research I interviewed and observed seven

groups in total. The other three had either not

started or were delayed due to factors such as

timetable clashes, difficulties in delivering time-

demanding projects, training the staff, lack of in-

terest from intended participants, and other

reasons such as illnesses and injury.

Seven artists were interviewed, but only six have

been outlined below. The reason for this is that the

multicultural arts project was unique in that each

week brought different artists to deliver their own

specialism, and the day I attended a session was

the day a drumming lesson was being delivered, of

which I had already covered.

This part of the report gives you a good idea of the

basics of some of the art forms and what makes

them distinct.

The Projects
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Name: Mona Zeidan

Who: A pianist and vocal leader. Works mainly in

the community with different age groups of people

with varying physical and musical abilities. Usu-

ally in informal settings like schools and commu-

nity centres.

The Artform: Music (Singing). At its core, com-

munity music believes in the potential of people.

It allows those who don’t necessarily think of

themselves as musical the chance to make music

together with old friends and new. 

The Project: A singing course open to partici-

pants of all abilities and backgrounds. 

What the participants get out of the course:
To boost their confidence and learn more about

themselves and their community. To equip them

with transferable skills that they will be able to use

in their everyday lives. For example, skills like de-

veloping a healthy posture, deep breathing, pre-

senting oneself, public speaking, teamwork, and

community cohesion. 

Showcase: The group has already been invited to

perform at a number of public events, which the

participants are looking forward to. Some will also

be taking part in the Singing for Water project at

the Sage Gateshead in July.

Name: Josie Stewart

Who: A multimedia artist, community artist,

teacher and designer. Also teaches and provides

dance and movement related activities for people

of a range of age groups and abilities.

The Artform: Visual arts, craft, and dance. Spe-

cializes in making soft art. Uses a whole range of

materials and techniques to make, among other

things, murals, hangings, mobiles, flags, banners,

costumes, and carnival stuff. Often devises new

ways to make large art pieces, which enables

groups of people to contribute to some part of the

making.

The Project: Making a textile based panelled wall

hanging. (Banner Making)

What the participants get out of the course:
To devise and direct something they want to make

as a group after discussing possibilities. The own-

ership over an artwork will say something about

them. To derive pleasure and enjoyment from

working on a traditional craft and to learn new and

different skills like sewing, stitching, appliqué,

using a machine, and painting.

Showcase: The group work towards an overall

piece of artwork, which Josie then assembles. It

will be hung in the YMCA space where the project

is delivered and where the group usually attend.

Singing

Banner-Making



Name: Harriet Plewis

Who: Performing arts practitioner who makes

theatre and live art performances with and for

adults and children. Is particularly interested in

humour and the way comedy works in a live set-

ting.

The Artform: Drama. Works with mask, pup-

pets, mime, and physical theatre.

The Project: A 10-week course exploring basic

drama skills, focusing particularly on the creation

of drama for early years children.

What the participants get out of the course:
To develop confidence. To allow participants to ex-

perience a course that is taught in a practical

rather than a theoretical way.

Showcase: This course is accredited. There will

potentially be a final piece if members of the proj-

ect feel that it is useful and appropriate. If so, the

performance will be aimed at children.

Drama

Name: Pete Flynn

Who: Mosaic specialist. Has worked with the ma-

terial for over 20 years now and is interested in

various art forms.

The Artform: Mosaic. Making unique pieces of

mosaic art with groups in a collaborative way.

The Project: Developing basic mosaic skills

through a hands-on approach and creating a joint

piece of art.

What the participants get out of the course:
They develop basic skills in mosaic craft, a sense

of accomplishment in the work they produce, learn

how to work effectively in a team.

Showcase: The participants are working towards

producing a mosaic signage for their organisation’s

garden and allotment project.

Mosaic
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Name: Heather Downie & Brooke Brown-Adams

Who: Heather - Disability Programme Leader for

TIN Arts. Organises projects, sources new work,

and leads many of the projects.

Brooke – Dance Artist specialising in performance

and teaching. Mainly works across all key stages in

schools and delivers classes in the community.

The Artform: Dance. Adults with learning diffi-

culties and disabilities learn and develop a strong

contemporary dance technique.

The Project: Rapid is the name this specific

group goes by, and is a on-going project that works

with a core team of adults with learning disabili-

ties. They meet once a week to devise new per-

formance work, learn new dance techniques,

develop teaching skills, and how to work together

as a dance company.

What the participants get out of the course:
Enjoyment through being creative, health and fit-

ness through engaging in dance, social skills, and

confidence through taking part in sessions and

performing live.

Showcase: Rapid will take part in Best Foot For-

ward, an annual disability performance platform

that 

Other: The project equips participants to a certain

level. Once they have achieved everything that be

attained, they can then move on to the company

Flex, which demands a higher level of ability.

Dance

Name: Alex Tustin

Who: A musician specializing in percussion.

The Artform: Percussion. Percussion is a highly

accessible and immediate musical medium suit-

able for people with varying abilities.

The Project: Participants get to learn samba

drumming and how to lead a samba band.

What the participants get out of the course:
Enjoyment and stress relief. To also experience

being a musician and perform. To develop the

skills needed to work as part of a team as well as

the skills needed to lead the group when necessary.

Showcase: The sessions usually culminate in a

final performance.

Drumming



Findings
& Analysis

30 participants took part in the interviews and

research. Everyone was courteous, approachable,

and more than willing to take part. Although the

majority of people engaged in face-to-face conver-

sation, some opted for putting pen to paper. Natu-

rally, there were a variety of responses. Some

people were comfortable in talking at length, and

others who were more to the point. Each contribu-

tion was helpful, and I make particular mention of

this because it is important to understand that

everyone has their own way of expressing them-

selves, and we should not, for example, mistake

someone who is talkative as being confident, nor

should we confuse someone who is succinct as

being gauche. For them to take part and engage

with an unfamiliar person, and to do so with pa-

tience and politeness is praiseworthy, and so too

was there readiness to talk to me during their ses-

sion. For all their efforts, I am truly grateful.
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Gender

To start off with, it is worth looking at a
breakdown of those I spoke to. This in-
cludes gender, ethnicity, age, current sta-
tus, and barrier.

Men - 10%

Women - 90%

Age

20-25

26-30

31-35

36-40

41-45

46-50

51+

6

6

6

3

3

1

2

3

Where are all the men? That men have not been

engaged is all too explicit. Even if the graffiti proj-

ect had run - which was aimed at young fathers -

men would still have significantly have been a mi-

nority in comparison with their opposite sex. The

main factor comes down to suitability for men

from disadvantaged groups. Social anxiety - i.e.

how one may be judged or mocked by friends, fam-

ily, and colleagues alike - impedes them from

branching out and trying things a little more left-

field. Banner-making, singing, and drama, for ex-

ample, are three projects that would not

necessarily attract swathes of men. Mcing, wood-

work, and using technology such as animatronics,

though not strictly art, can be delivered in an artis-

tic way, and hopefully, will prove to be successful

in recruiting more men. However, this is all based

on assumptions, and needs real concentrated re-

search and consultation to establish what men are

interested in and the issues behind their lack of in-

volvement in the arts.



Status

There are a number points to make in re-
lation to this information regarding status
and barrier. In sum, all of the people who
were unemployed were active their lives.
The very fact that they were on this project
testifies to their behaviour patterns. A de-
tailed analysis will now follow.

There were a total of 21 out of 30 people who were

unemployed. Of the remainder, 6 were working

part-time, and three were in education. Nobody

was in full-time employment. Now, at face value,

these figures show that the ADT are engaging with

its target audience and that they were the most

suitable benefactors of taking part on this course,

i.e. improved employability through development

or enhancement of skills. That said, I found that a

significant proportion of these people to be already

proactive in their lives, and were engaged in a

number of non-arts based activities that could

equally make them more employable. For example,

of the 21 unemployed:

• Six people were volunteer at a café

• One person was a volunteer at Sure Start 

as a breastfeeding peer supporter

• One person was volunteering at a toddler’s

group

• Two were volunteers (no information as to

where)

• One person was on a management commit

tee at the organisation they attended

• One person was volunteer assistant treas

urer to their residential committee.

This shows a high degree of motivation and drive

to do things. They aren’t simply staying in the

house and watching TV, they are actually making

a concentrated effort to be involved in the commu-

nity for their own benefits as well as other people.

Now they may not being doing such things to im-

prove their chances of work – i.e. doing it because

they enjoy it or a sense of civic duty inspiring them

to be more involved – but it does in fact show qual-

ities which would in fact have that very effect. In

that case, being on the ALLP is about adding an-

other dimension to their lives and it develops – as

opposed to equips – people with skills. Although

this is a key demographic who should be involved

on such projects, it’s clear that these participants

are in a better position to take advantage of what

they have learnt and use it to better their employ-

Working

6

18

6

3

Unemployed

Education

ment, training, and education possibilities.

Furthermore, with six people in employment, and

three in education, 30% of the learners - in the

most strictest sense - do not need to be on the proj-

ect and nor do they need to use such a medium to

better their skill set. It is therefore more of a recre-

ational activity for them than anything overly pro-

ductive in skills development, but it also

understandable that practical aspects of delivery

may have to accommodate people who will not di-

rectly benefit from such projects.
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Barrier

Individuals can be unsuccessful in finding work

for having what is defined as one or many ‘barri-

ers’. For this research I specifically restricted indi-

viduals to identify to the central factor that

impeded on their ability to get work. For example,

some of the participants had little or no qualifica-

tions, but their biggest obstacle was being a parent

of young children or the fact that they were over

50. Barrier in this context is in relation to the what

the Learning Skills Council have identified as key

groups of people who face particular and pro-

nounced challenges to getting jobs.

The majority of people involved in this project were

parents of young children, followed by people with

disabilities, and then those over 50. There were no

individuals from the ethnic minorities, and only

one individual was from a mixed heritage. (There

will be more on this later.)

Of the parents, it was interesting to find that many

were in fact in relationships, bringing up their

young children in a healthy family orientated en-

vironment. It was, in some respects, a throwback

to an age where gender effectively defined your role

in society. Of course, this is no longer the case

today with both men and woman competing

equally for similar positions, the success of woman

in high office, and the slow but nonetheless for-

ward march in the eradication of gender discrimi-

nation in work practices. That said, men still

occupy more senior positions than women and

where both sexes occupy a similar position, men

tend to get paid more. If the bank bosses pay and

bonus scandal and MPs expenses row has shown

anything, it’s that we are as unequal as ever with

both power and wealth unequally distributed

amongst the population. This is, however, topical

matter for another discussion.

In any case, specific to the subjects of this research,

in speaking to a number of these woman, it was

clear that men were filling in the role of breadwin-

ner, whereas women were adopting the role of

mother and head of the house. Now this wasn’t a

deliberate regression into outdated ideals regard-

ing gender roles, but a quite natural development

of having children. What I found was that some of

the women were quite happily being pregnant and

working but found increasing hostility and preju-

dice from their colleagues. One mother faced abuse

Disability

Health

BME

Parent

No 

qualifications

Over 50s

3

3

0

0

0

0

21

0

3

3

3

3



from a female manager, “I wanted to stay on where

I worked, but when I fell pregnant my manager be-

came so nasty to me that I walked out. I said I was-

n’t coming back. I have rights and you can’t talk to

me like that.”

“I had to drop a day’s work when I was pregnant,”

says Paula, “because my boss started to kick off

when I had to go for regular scans.” Another

mother, who worked at a well-known bank, was

told not to seek promotion because she would not

get them by virtue that she was pregnant. So, when

the opportunity to take voluntary redundancy

came about, she happily took it. This was not her

sole reason. She, like some of the others, does not

have the support from family or friends to help

look after her children while she works. If she was

working, she would have no alternative but to pay

for childcare costs, which as I am told are expen-

sive. In fact, at the turn of the year, it was reported

that childcare costs were rising faster than infla-

tion. In other words, if you’re earning the average

weekly income, almost a third of that will be spent

on childcare.

Thus, the solution - the only way around this - is to

effectively not work. In effect, the system encour-

ages mothers not to seek employment because to

be an unemployed mother is more financially su-

perior than to be a working – be it full or part time

– mum. If, to take a popular phrase, you want to

exhibit business acumen, then don’t work. There

is just no incentive to work or seek employment.

“The taxman is saying to me that I am better off

not working,” says one of the mothers I talk to, “I

just can’t get my head around that. I want to work!”

Her friend, also a mother adds: “That’s right. You

want to work, but if you do, you lose out. You don’t

want to be on benefits for the rest of your life and

sponge off the government, but if you do work, you

get less money, and if you don’t work, you get

looked after.”

As one of the mothers tells me, who herself is

studying for a particular qualification with the aim

of getting a job, the system is inconsistent and ab-

surd. “It tells you you’re better off being on bene-

fits: you get housing benefits, council tax benefits,

everything else!”

Invariably, this is an area of great concern. It hints

that regardless of such projects like the ALLP, be-

cause of other factors in a participant’s life, the

course will not necessarily lead to gainful out-

comes. For example, a mother will tick all the cor-

rect boxes in terms of target audience for such a

project, but it won’t lead to immediate progression

routes. They will still choose to be unemployed so

long as it is financially rewarding to do so. Conse-

quently, regardless of the development that is

gained on such courses like confidence, leadership

skills, and improvement in reliability, they were

still be – in terms of moving forward into areas of

further training, education, and employment – in

the same position they were from the outset. This

needs further study at a national level and the rel-

evant government department needs to address

how best to assist young families because they are

living in a bizarre paradox that underlines massive

paradoxes in the system.

It was also rather alarming to find a distinct lack

of people from an ethnic minority background in-

volved in the arts projects, albeit one woman black

woman and one woman who was mixed race. This,

like the absence of men, is visibly obvious. Some of

the ADT’s target areas have pockets of ethnic mi-

nority communities, so the people are there to en-

gage, but for one reason or another, they are not

being reached. Immediate thoughts would suggest

that people from these communities are not at-

tending organisations that the ADT works with for

reasons to do with what is acceptable in their cul-

ture, reasons of faith, not being aware of such op-

portunities, or simply a lack of interest. This too

needs further examination.
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It was good to see what kind of work these
people had been involved with and what
their dreams were and whether they be-
lieved that they could achieve these ambi-
tions.

Jobs you have had

The general trend in the employment history of

participants involved in the arts projects centred

on the domestic, catering, retail, hospitality and

cleaning sectors, jobs that are generally at the min-

imum wage level. This included positions like

working in a chip shop, cleaner, retail assistant at

a supermarket, waitress, and customer service rep-

resentative. There were also some management

positions and secretarial jobs, and various roles in

schools, which imply a higher salary band. There

was even one lady who had worked as a truck

driver!

When put to learners why they had worked in these

various positions, it was less to do with job satis-

faction and more to do with basic self-preserva-

tion: pay the bills, put food on the table, clothes for

them and their family. Because a number of them

had no pursued academia, they had little in the

way of qualifications that could possibly lead to

jobs of greater responsibility and money. Also,

being a young mother, whether planned or not,

meant that they had to put their own lives on hold

and focus their attention on the kids. It isn’t an al-

together bad set of circumstances: “I like doing

what I do now [being a cleaner] because it fits in

with my little boy.”

The job brings in money, the hours are useful, and

it allows the parent to free up time for errands and

projects like this. Also, as another lady told me,

working in an capacity provides a bit of independ-

ence that is needed: “It’s also for my sanity… you

have to have something for yourself even if it is

your work because it helps to keep you going.”

Ideal Job & Why

The responses to this were varied, although it could

be said that working in a caring or creative capacity

were two of the most popular areas of work that

participants would want to be involved in. Some of

the ideal vocations included extremely specific

posts like play practitioner for sure start and art

therapist, more general occupations like working

in childcare and social care, being a midwife or a

Work



nurse, an artist, to the more interesting, like an

ambulance driver or child psychologist.  Their rea-

son for such careers was predominately because of

a desire to work in an arena that looked after or ad-

dressed the welfare of other people. This may be

down to the lack of support they received as young

people, or them simply owning an altruistic per-

sonality, but we did not unfortunately delve deeper

into this area. What they did say was that they en-

joyed working with other people and helping them.

Other interesting, and non-conforming jobs were

running a fish and chip shop, owning a catering

business, working in fashion, and having a dance

company. Poignantly, one lady said: “Any job that

makes me happy to work.”

Can you get that job?

Opinion here was split fairly evenly into three

camps:

• Yes

• No

• Don’t Know

Of those who said yes, many acknowledged that it

would take hard work and effort, as well as needing

support to do so. What they understand is the

value in asking for help and knowing that through

the respective organisations and groups that they

attend, support is there in the shape of staff as well

as through the encouragement of their peers.

Vanessa, who was on the drama project summed

up the positivity of those in this group by saying

“Yes I can. Anything is possible.”

For those in the ‘don’t know’ category, they were

quick to recognise that it’s great having dreams

and aspirations, but the reality of realising such

goals is a lot more difficult when attempting to

make efforts. Stacy, who took part in the banner-

making project said, “it is easier said than done,”

nodding to the fact that when a mother has a young

family, a part-time job to pay the bills, and a list of

errands to do, having the mental strength to work

towards something important is a massive under-

taking, and effectively lingers near the bottom of

pressing priorities. That said, they were quietly op-

timistic that it could be done, just that it probably

wouldn’t be.

For those who said no, which was only a handful

of people, the reasons were unfortunately not ex-

plored. From what I could determine, there were

reasons similar to the ‘don’t know’ grouping – i.e.

not realistic – as well as underlying issues of con-

fidence. Furthermore, because people have diffi-

culty in describing the skills that they have, in

addition to not appreciating or being aware that

they have actually have skills they should be proud

of, they find it difficult to match their own attrib-

utes with that of jobs that interest them. This is

looked at in more detail below.
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It’s a hard exercise in identifying one’s skills as a

person. It’s easy enough to say I am skilled in

plumbing, in writing, in managing accounts, but

when asked to say what personal qualities you

bring to a group, we often struggle to put into

words what we feel we contribute. In addition to

this, many of the participants were quick to play

down any skills and were their own worse critic. It

needed encouragement from their peers, from the

workers at the organisations, and from the artists

themselves, to counter the negativity with praise.

They would acquiesce - albeit it reluctantly, which

stems from a deeper issue of being uncomfortable

in taking praise. This negativity comes from a long

history of not receiving praise for achievements, or

if, for example, being a low-achiever at school,

from being told that they would amount to nothing

and again, for no one recognising any sort of im-

provements they made. Therefore, it is important

that participants feel supported in their activities,

encouraged to challenge themselves, and when

achieving something, that it is recognised and

brought to attention. The more modest, the better,

a simple “well done, that’s great” is much more

personal and relaxed.  

The following are the most frequent words that

popped up during my discussions regarding 1) the

skills people thought they possessed and 2) the

qualities they bring to a group. The larger the

word, the more often it was mentioned:

Our skills

Creative

Good Listener

FunTeam Player

Giving Advice

Supportive & Helpful

Organised
Sociable

Communicator

Energetic

Motivator

Enthusiastic

Willing to try new things

Being a parent

Leader

Personality

Reliable

Dependable

All-rounder
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Skills developed & acquired

on these courses

Snapshot of skills

Drumming: Music knowledge and the skills to

work as part of a team as well as leadership skills

when it is necessary to lead the group.

Singing: An awareness of the importance of body

posture and how to use all body muscles while

singing, good listening skills, learning how to use

voice differently for different songs – voice projec-

tion – teamwork skills, learning new things and

overcoming fears, becoming confident in one’s

abilities, and developing healthy deep breathing.

Drama: The creation of work, working in a group,

and confidence

Mosaic: It’s not about a hierarchy in the sense

that to succeed and enjoy, one must work on an

equal platform, cooperate, and organise oneself in

a team.

Dance: Performance, teaching, social, teamwork

and fitness skills. Confidence. 

COMMUNICATION SKILLS
Working with new people

Speaking in a group

Speaking one-to-one

Speaking in front of strangers

Performing in front of strangers/friends

Engaging in everyday conversation

Body language

INTERPERSONAL SKILLS
Good eye contact

Effective team-working skills

Using initiative

Leadership qualities

Negotiation skills

Listening skills

Expressing/voicing opinions

Argumentative/debate skills
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The questions I put to both participants and artists

in regards to skills acquired on the courses being

delivered were split into three categories:

1. Communication skills

2. Interpersonal skills

3. Other skills

The categories were made up of a selection of skills

that I thought were vital ingredients that everyone

should be able to demonstrate at a job interview,

and therefore, the arts projects should be designed

in such a way that these skills were developed.

There was a huge bank of soft skills to choose from,

and the resulting skills were the bare minimum for

each category. It was not necessary for each skill

art project to tick each box, so long as it was evi-

dent that the course did provide and demand com-

munication skills, interpersonal skills, and other

skills. Communication and interpersonal skills are

self-explanatory enough, but other skills needs for

clarity. The skills in this category were chosen for

their transferability across many mediums, and as

I have mentioned, are skills that any employer

would appreciate. Some of the skills in this in-

cluded:

• Commitment to things (the course for ex

ample)

• Time management (turning up on time)

• Completing tasks and projects

• Putting in practice outside of [session] time

The artists were more descriptive and able to

recognise the skills that their art specialism pro-

vided. Learners, for the most part, found it a lot

more difficult to verbalise the so-called technical

benefits of their participation in their arts project.

To them, the benefits were more holistic in the

sense that they felt more confident, they got to so-

cialise, take time out of family life, and learn a new

craft. Therefore, although they could identify skills

that could and were developed out of participating

on the course - skills like teamwork, speaking in a

group, and making good eye contact - they couldn’t

necessarily articulate this in any great detail.

Where they did give their feedback on skills – for

example, in the questionnaires asking them if they

recognise the skills the art project has developed -

learners largely replied with a tick that symbolised

a positive response.

It has to be noted that in an exercise that Cat Jar-

man, arts development officer, and myself took

part in on the morning of activities arranged out-

side of session time, we both found it a challenge

to identify our skills. It is not an easy thing to do

and takes a great deal of time and contemplation

to think of handful of skills.

As you can see from the table, there was some

trend where these specific arts projects did not

provide development in certain skills. 5 out of 7

groups did not require debating skills, which isn’t

necessarily a bad thing 6 out of 7 projects did allow

for participants to be opinionated. The only reason

why it was not a unanimous outcome was that the

multicultural activities changed week to week so it

simply did not need opinions to be expressed.

Negotiation skills were also lacking, but again, this

skill is perhaps asking too much from the groups.

Otherwise, for the most part, the courses provided

participants with a plethora of soft skills across the

board. The following is a detailed look at how some

of the skills are developed on particular projects.

This is only a slice of the data. There is so much

more, put for reasons of length, I have deliberately

kept it tight.
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Drumming

Good Eye Contact
Samba drumming relies heavily on visual cues so

good eye contact is an essential skill for members

of the group to have and demonstrate. It helps

keep the music together and is a sign that everyone

understands the instructions they are being given.

Using initiative
In becoming self-sufficient the group have begun

to use their initiative more and more: in solving lo-

gistical problems, organizing performances and

leading the group themselves.

Negotiation skills
In booking and organizing performances, agreeing

a fee, deciding on the length of a performance, and

the location of a gig.

Singing

Teamwork
Participants Learn to listen to other parts, to sing

in harmony, follow the vocal leader, to not impose

on other’s sound space, taking turns accordingly,

engaging in group discussions on repertoire, and

participation in music events.

Speaking in front of strangers
As the group moves on to participating in public

performances, this issue is explored when deciding

on how to best introduce themselves to their audi-

ences.

Basic verbal communication
Learners improve and work on their clarity and ar-

ticulation of words in songs, and acquire the skill

of deep breathing. These developments could, the

long run, support such skills.

Banner-making

Leadership qualities
There was opportunity to direct the project and ex-

press preferred ideas. Decisions were backed by

the majority in the group and taken forward.

Using Initiative
Everyone took their artwork home to work on in

their own time, and added their own materials and

ideas outside of workshop time.



Drama

Body language
Looked at this area in detail for two sessions.

Learning how to exaggerate body language, ana-

lyze each other's body projections, and looking at

body language when working with shadows, pup-

petry and masks.

Listening skills
Listening to the other actors is essential in scenes

as otherwise the thread is lost. Learners take part

in exercises to specifically improve listening and

awareness skills such as mimicking the sounds you

hear in the room. 

Dance

Speaking in a group
Teaching dance is very practical, but you need to

be as equally vocal. People learn skills in different

way. Some may watch the movements (visual),

where as others may need the vocals and counting

of a certain time phrase (vocal). If you put the two

together, vocal and visual, then you can cater to

every ones way of learning.  Deliver a “facilitation”

module, where participants are asked to learn a

certain exercise, e.g. a warm up for the shoulders,

and then teach it to the rest of the group and/or

take it to another group and facilitate the class.

Speaking one-to-one
There are times throughout the day when learners

have to work in partners and communicate with

each other (one-to-one) about what movement and

ideas they have. Some work better than others, but

the more artists ask them to do this, the more vis-

ible the development.

Leadership qualities
We have a “facilitation” module, where we ask the

participants to learn a certain exercise, e.g. a warm

up for the shoulders, and then teach the rest of the

group and or take it to another group and facilitate

the class.
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The Creative Approach

As obvious as it is, the beauty of art is that it allows

people to express themselves creatively in a wholly

original way. That’s why we have so many different

styles of music out there, so many different ways

of acting, and so many different ways of presenting

an image. Art knows no bounds. Furthermore, re-

gardless of your background or ability, any one can

take it up. You will not be judged for not under-

standing a drumbeat, nor will you be criticised for

not being able to hit a note. Of course you will be

challenged, ideas will be suggested, but it will be

done in a creative way.

“I think arts-based projects encourage a lateral

thinking that is important,” says Harriet, who de-

liver the drama sessions, “They encourage partici-

pants to use their brain in a way that it might not

be used every day… to problem solve in a less

daunting way, if you like.”

Participants enjoy the anything is possible attitude

that art advances. It is liberating to be able to

transform an idea into your head into something

tangible that is unique and that doesn’t follow con-

vention. What art says to those who embrace it is

that it’s okay to be different and that we celebrate

diversity and bringing new things to the table. In

fact, many of the participants who took part in

these arts projects liked the fact that they could be

imaginative. They enjoyed the whole process of

being encouraged to be inventive, for their voices

to be heard, for ideas to be celebrated and not shut-

down. That this was done in a hands-on and prac-

tical way was also a key to it being so engaging as

part of the joy of being artistic is in the process of

making the art. The creative approach is vital to

what makes these projects so successful.

Empowerment

The freedom in being creative is massively empow-

ering as it allows for participants to have greater

control and movement over the ideas they possess.

It is a huge boost to their disposition to be in this

position of power as it encourages learner’s to be

more confident in their contribution, to place value

in what ideas they have, and to have a forum of

constructive opinion fed back to them. Further, to

see tangible results from the brainstorming of an

idea to the final piece – be it a short play or a song

– is a life-changing experience and extremely re-

warding. Many of these projects naturally lead to

the development of leadership skills, so much so,

that the learners begin to take a more active role in

direction of the project as well as the teaching. So,

the drumming mothers often facilitate their own

weekly session, and the dance group often coach

their peers.

Escapism

As one mother said to me, “it’s me time, time for

myself, adult time away from the kids.” The art

projects allow for participants to park their busy

Why arts project are

important to people with 

barriers in their life



lives outside the front of the door and to remember

that they exist, that they enjoy doing things for

themselves, and that they need priority too.

“My husband took everything and drained me,”

said one of the mothers I spoke to, “I used to be

bubbly and energetic and being married kind of

took that away from me. Now, coming back here,

it has been a massive difference for me, and I can

enjoy being myself.”

For those whose lives are put on hold, it is respite

from the sometimes harsh realities of the modern

world, and escape shouldn’t be mistaken as re-

treating into hiding, but seen as a convalescing. As

many of the participants informed me, it was a so-

cial thing too, a chance to chat to friends and catch

up. Being a wife, mother, part-time worker, and/or

a domestic goddess leaves little time for socials.

These projects help them to achieve that.

Learning about new things

Not only do the participants learn a new craft that

they would not ordinarily have come across or nec-

essarily been curious about, they learn so much

more about everyday life, about their community,

about the wider world, and about other people

from different backgrounds.

In areas of deprivation, it is often difficult for peo-

ple to venture out into the community, to interact

with people from different ethnic groups, and for

people to take part in activities that seem alien.

These art projects offer, in many ways, a taster of

the unknown.

“I liked the rangoli art,” said Lorna Mosettig, who

took part in the multicultural arts project, “I didn’t

ever think that I could sit their have the patience.”

Ordinarily, Lorna wouldn’t have taken up the art –

it’s not exactly mainstream and on the tip of most

people’s tongues – but in the ADT allowing learn-

ers the opportunity to experience something new,

they are triggering a whole new outlook and appre-

ciation on life. These changes are not swift or ex-

plicitly manifest, and may take some years to

develop – if at all – but in allowing there to be an

occasion for these projects to occur, you are creat-

ing an environment of possibility.

Fun and informal

These projects could not function successfully if

they were rigid, timetabled, and formal. It would

take away the spontaneity, the creativity, and the

impulsiveness that make these projects exciting

and fun. Similar to escapism, participants are look-

ing to engage in something that is going to capti-

vate them in an interesting way. They’re investing

time out of their lives to do something, and natu-

rally, they want that to be enjoyable.

That said, as we will see below, there is structure

and purpose to the projects, and additionally, the

commitment and effort expected from learners by

no means a walk in the park. What is significant is

that the artists are working in an informal environ-

ment. Although there are results to be achieved –

a play, a song, a dance piece, the artists lead in a

very practical and multi-platform way that encour-

ages participants to take a more active role. The de-

marcation between tutor and learner is broken

down, and the artist acts more as a facilitator. This

was a sentiment that Chris, one of the drummer tu-

tors shared:

“They [participants] are at a level where we can
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leave it to them to arrange the sessions and to

make the commitment to themselves and the oth-

ers who attend, to turn up. What we – the artist –

now do, is ‘top up’ their skills when needs be and

to give them a confidence boost.”

It’s interesting to observe the work ethic in a re-

laxed and fun setting. One would assume that it

promotes a leisured attitude towards things, but in

fact, it is quite the opposite. Attending these proj-

ects it was reassuring to see learners turning up to

the session, having a natter whilst getting out

equipment and getting on with things. Participants

are actually more motivated to take part because

the whole atmosphere cultivates a pleasant space

to be doing things.

Holistic benefits

Running alongside the creative engagement and

the soft skills that these projects equip is the

equally important holistic benefits of taking part.

As touched upon in it being escapist, arts projects

also provide a more meaningful, affecting, and

touching way to reconcile and understand things.

Josie Stewart, the artist who was delivering the

banner-making project, makes a really important

point regarding this:

“Arts activities can offer alternative pathways to

supporting mental stability and general health.

Arts activities provide a good energetic and sup-

portive environment in which people can find and

express themselves.”

This is exactly the support that one of the ladies

needed when her son died a few years ago. “It’s

been very positive for me because if it hadn’t been

for the singing, I would have completely cracked.”

Through art, emotions can be tackled in many

ways, overt or abstract. It’s almost therapeutic and

remedial. There isn’t a demand on learners to be

extremely open with their feelings, instead there is

an awareness that support is there if needs be.

I thought it would be good to start off with
some of the insightful thoughts that were
elegantly expressed by the artists when
asked what their opinion was of this.

Drumming

“Samba drumming gives people the skill to work

as part of and to lead a team. It requires people to

listen to each other, to value each other’s contri-

butions and to understand how their different

voices work together to make something greater

than the sum of its parts.”

Singing

“The sessions we lead have some immediate im-

pact as well as building skills in the long run. First

and foremost there is the feel-good factor: singing

is relaxing and makes people feel better about

themselves and about life. On a longer-term basis

such projects raise levels of self-confidence and

ability to speak publicly and with clarity. Singing

with a group of people also makes one aware of the

importance of finding their space within the group

in a way that would make everybody sound and

look better - i.e. teamwork.”

Banner

“It gives people the general confidence to get on

and ‘do’ things, to develop communication skills,

social skills, and the skill of application. Arts ac-

tivities offer some of the same challenges and po-

tentials for achievement that exist in life and are a

The impact of arts projects

on providing skills for jobs



positive and non-threatening way of supporting

self-development.”

Drama

“I feel drama is particularly important in this con-

text. Job interviews and first days at work may feel

less overwhelming with more confidence that is de-

veloped on drama projects, and teamwork perhaps

becomes easier and less scary.”

Mosaic

“It’s more than just starting the project itself or

even engaging in the actual activity. What it is also

required is discussion, channelling of ideas, focus,

time management – i.e. do you have commitments

or appointments at any point a session might take

place, ownership – i.e. dictating session length,

when breaks should take place, and so on. It re-

quires a lot more planning, effort, and involvement

that merely showing up and making some art.”

Disability Dance

“The work we provide allows the people involved

to develop many skills for jobs, like commitment,

communication, channelling emotion, and being

fit. A lot of these skills are what is required in most

everyday jobs so I’d say these arts-based projects

are enormously helpful with enhancing a persons

with skills for jobs.”

The following are areas that the arts proj-
ects had a particular impact on. 

Confidence

Every single participant I spoke to said that they

were more confident now than they were when

they started. They were confident in themselves,

with other people, and in their own abilities.

“Yes I’m more confident,” said Natasha, who was

on the mosaic project, “I have a new skill and can

try it on my own at home.”

Millie, who is 65, and a student of performing arts,

said that she was afraid of singing before this proj-

ect, and after giving it a go, was now in a better po-

sition to possibly take up musical theatre, where

previously the singing aspect of it put her off.

Pete, who delivers the mosaic project, has seen the

manifestation of confidence in a more subtle way.

“Yes. It’s more relaxed, settled, and organised now,

as people know what they’re doing. They come in,

get themselves ready, and use initiative.

An effective tool is the vocal affirmation of progress

and success. When I visited the various groups in-

volved in the ALLP, I noticed a lot of positive feed-

back coming back to the participants from the

artists. This was often done in a casual, somewhat

flippant way, yet it had a discernable effect in

bringing people out of their shells. This unassum-

ing approach to praise was particularly helpful to

the participants to understand that they were mak-

ing progress.

However, they were some conflicts to the assertion

that they were more confident as a result of the

project. For example, Teresita, who was on the

drama course, said: “If I was sitting in a waiting

room and there were four other people going for

an interview, I would think they were going to get

it and not me.” Paula, who was also on the same

course, reiterated the same thing.

When put to participants on the drama and singing

course if they felt that in performing live and in

front of an audience – often alone on stage for a

solo– whether they would be just as comfortable in

giving a presentation, many said no. Although

there are clearly transferable skills, participants

felt that it wasn’t so much the case. This reflects the

nature of the projects being informal and that

many of the groups were comprised of individual

who already knew each other, so to some extent,

the were not really pushing themselves so far out

of their comfort zones. However, as Mona aptly de-

scribed, learners often downplayed the profound

implications of what they were able to do.

“You guys talk about performing solo like it’s the

easiest thing on the earth, but most people find it

difficult in joining in any kind of singing, even if it

is in a group of people.”

Another dimension to this idea of confidence re-

veals the complexity of it. 

Asked whether they had the confidence to give

things a go, regardless of how awkward and un-

comfortable it made them feel, a large majority of

participants said yes. They had the willpower to

take a chance, to step into the unknown, and to try

something new. This takes a lot of courage, a lot of
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mental wrangling, and a lot of confidence to do.

We should not see confidence as a something that

you can pigeon in one category, as we can never be

wholly confident in everything that we do.

Perhaps the most appropriate definition of confi-

dence here would be increased confidence in the

art form that the learner is engaged in, and partial

development of confidence in other areas that will

have a greater impact on their lives outside of the

project.

Commitment, time management, and good
attendance

There was overwhelming consensus from the

artists that they were genuinely surprised and im-

pressed by the commitment the learners demon-

strated right from the start. Not only did the

learners regularly attend the sessions, they did so

with punctuality and good time management.

Where there were initial issues of attendance and

timekeeping – which was minimal – it was often

at the start of the project.

“Sometimes it can be difficult at the start of the

project to get people onside and have a look at

what is actually being done,” said Pete. “It’s like

doing any job: the hardest part is starting. What

I’ve often noticed is that when people are not so in-

terested observe other people involved in the ac-

tivity, they kind of get sucked in to give it a go, and

before you know it, they’re hooked.”

This commitment to turning up is not just out of

respect for the artist, but also for the others taking

part, especially as a lot of emphasis was placed on

this been a collaborative effort. More so, it was a

commitment to each learner. If they didn’t turn up,

or do so on time, they were missing out themselves

or cutting short the experience.

“The venue is awkward for me and I don’t live

nearby,” says Liz, who is involved in the singing

project, “but I travel there because it’s worth it and

the people are lovely. I jump in at the deep end and

I like to try new things. At one point I wouldn’t do

it, but now, nothing ventured, nothing gained.”

Improved energy, enthusiasm, and a will-
ingness to learn

As Pete mentioned above, one of the hardest parts

of any activity is starting it. It’s like that with any-

thing. Writing an article, doing your CV, starting

up at the gym. In situations that involve meeting

new people and being exposed to new activities,

there is a greater sense of apathy, and quite often

people can appear reserved, lacklustre, disinter-

ested, fatigued and even rude. Usually, it the natu-

ral experience of fear, of being nervous about what

to expect, and being overly conscious of how one

is in front of other people.

Once over this stage, you then see a marked differ-

ence in attitude and energy. In the drumming ses-

sions, the energy was focused more towards them

leading the rehearsals and performances them-

selves, than actually acting as passive receivers.

Without energy and passion, this would not be

possible.

As the project grows week by week the learners

begin to develop a more active role. There is a will-

ingness to learn that was not so evident at first. In

drama, there is an openness to experiment and

gain new skills, in singing there are queries regard-

ing learning foreign songs, and in banner making

there is an interest in learning about sewing tech-

niques. This enthusiasm reveals a growing confi-

dence in their abilities, and although they are not

aware of it themselves, they have reached a point

where they are at a certain level of skill and wish

to build upon that.

They become more active decision makers, they

suggest more ideas and alternatives, and they be-

come more productive in the work they do. Again,

the artists encourage this behaviour. There soon

develops a mood where there is a real incentive to

work at it, to make it, and to get it finished. It’s

something that Heather, one of the disability dance

tutors has seen: “When there is something to look

forward to such as a performance or workshop you

can see a huge spark in energy.”



Drumming

People’s misconceptions about music and per-

forming. Special needs such as arthritis have posed

interesting questions about delivery. 

Singing

The main challenge has been and is finding reper-

toire that is relatively simple and accessible but at

the same time challenging and gratifying for the

participants. Another challenge is the fact that a

number of the female participants have known and

sung with each other for a number of years, and

they’ve obviously developed a sense of confidence

and familiarity that is sometimes a bit intimidating

to other participants. Last but not least, there was

a commitment issue for a couple of sessions; some

people were showing up too late or leaving the ses-

sion too early, but that problem is now sorted.

Banner making

Noisy and disruptive space sometimes with lots of

babies and toddlers. The progress was slower than

initially expected but fine after the group found

their pace. The space was also deemed to be too

small and crowded, and a clash of personalities -

the group had their own strong ideas and prefer-

ences – meant that it took time to understand one

another.

Drama

The participants were not as confident as the artist

thought they would be. They are a talkative group,

so digression into conversation about non-relevant

things occurs. So sometimes the challenge is mak-

ing sure there is a clear focus to the sessions.

Disability Dance

Sometimes helping the members to be motivated

can be challenging. It’s a long day of work and re-

quires energy. Also getting them to listen is some-

times difficult as they can be chatty all at the same

time.
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Singing

“This is a project which I can describe as a cross-

generational, multi-cultural and interfaith creative

activity. Some participants show up with their chil-

dren, some offer to give lifts to their neighbours or

friends, and they all share life experiences and sto-

ries from their days at work and at home. Singing

gives a voice to people who are silenced in more

than one way and for more than one reason, and

in this particular instance it’s giving people a safe

and supportive space where they can communicate

with others and build bridges in the community as

well as develop transferable skills to move forward

in life confidently. Music makes the world go

round!”

Drama

“The participants often mention how important it

is to them to have some time which is solely for

them as women, rather than them as mothers and

carers.”

Mosaic

"I like to be flexible with the time span of a project

because there will always be times where people

are on holiday, have other pressing commitments

to attend to, so it’s about not putting pressure on

them and keeping it relaxed.”

Disability Dance

“There is an increased positive attitude in their

everyday lives from what the participants have told

me about their lives. It gives them something to

talk and be excited about in their every day social

environments.”



So said Georgia O’Keefe, the American painter.

You could look at this quote as emblematic of the

arts per se. The creation of something out of noth-

ing, a human instinct to express, to challenge, or

to understand through the medium of art is indeed

one of humanities redeeming characteristics. We

do it even when we don’t realise, including those

of us who would assert our lack of artistic sensibil-

ities. We doodle on pages, we construct structures

out of sweet papers, and we hum jumbled and

made up words as we walk down the street. We are,

so to speak, creating art, little sparks of impromptu

creativity flashing across the word.

In light of that understanding, it’s rather surprising

that the arts are never really considered as an ef-

fective tool of learning in particular reference to

developing skills that makes a person more em-

ployable. Arts providers don’t really figure in the

make-up of suppliers who fit this remit, and even

if they do, they still may come across as a quirky

alternative for most people. Unlike traditional

courses where outcomes are unmistakeable, fun-

ders just may not get the relevance of an arts proj-

ect.

One can understand that is it difficult to see the

centrality of an art project like painting in compar-

ison to a course delivering IT. An employer will

have a legitimate argument in asking, “what use is

a painting course to my mobile-phone business?”

The link is hard to establish. However, as the Arts

and Lifelong Learning Programme lays testament

to, backed up by this research, arts based projects

have all the ingredients needed to make it a viable

source of skills development, skills that a learner

can list and explain in a CV, and skills that a man-

ager can take on board as genuine qualities that

can be of benefit to the organisation.

A conducive and warm learning environment that

is easy going but challenging, informal but focused,

and creative but probing, sets up strong founda-

tions for a fruitful experience. The skills that are

enhanced and developed on such courses are those

that participants will take away with them for the

rest of their lives. By instilling a pinch of confi-

dence that was previous lacking in an individual

could be just the flash of light that was needed. Of

course, it goes without saying that other courses

offer similar surroundings and results, but it is im-

portant to emphasize the shift that can occur on

arts courses.

These projects mimic a lot of the courses and proj-

ects that fit under the skills for life criteria, which

explains that: “Skills for Life qualifications are de-

signed to help you develop the skills you use in

everyday life, such as reading, writing or arith-

metic. They can also help you boost your CV or

move on to further study.” Now these arts projects

don’t provide the depth and breadth needed to de-

velop the basics of these everyday skills, but they

do in fact require learners to utilize some of the

Conclusion

“Filling a space in a beautiful way. That’s
what art means to me.”



fundamental components of such skills, like using

measurements to figure out the size of your ban-

ner, or writing dialogue for a scene in a drama ses-

sion. It is, quite simply, an alternative and indirect

way of promoting these skills, and perhaps trigger-

ing an interest in pursuing how they can do their

level one English or Maths.

However, let us not sell the qualities that these

learners already have and the positive steps they

themselves are taking in improving their lives out-

side of the ALLP. As the findings show, almost

every single participant on the course was engaged

in some activity that showed that they possessed

the temperament to do things. They don’t have to

be volunteers, they don’t have to be part of a resi-

dential committee, and they don’t have to give up

their time to help others, but they do. If this isn’t

exemplary of excellent character, then I don’t know

what is. With every project that I visited, I was qui-

etly impressed by what I saw. It was like a micro-

cosm of a working environment – hellos, cups of

teas, amiable chitchat, and then, with little encour-

agement of the artists, learners began to take

charge. In fact, at the singing project I visited,

amidst confusion about whether the session was

running or not, three of the ladies taking part

began jamming and treated me to an unarranged

song. The connotation of this cannot be under-

played. Here I am, a stranger, visiting this group

without its leader. One would assume that they’d

keep to themselves, but no, they engaged me with

kindness and courtesy. Gratitude must be ex-

tended to the artist who delivers these singing ses-

sions. She’s obviously having an enormous impact:

“We’re lucky to have Mona because she’s lovely,

very relaxing, easy to get on with, and very good.

She’s very direct and keeps us right.”

These projects matter. These projects deliver. And

these projects provide opportunity. As important

as the skills are, it is important to understand why

the Arts Development Team is such a successful

arm of Newcastle Council in providing services to

people in city. The projects, initiatives, and pro-

grammes that the ADT develop and source offer

residents services that are creative and fun. They

encourage people to be more active in their com-

munity, to meet and interact with new people, and

to try new things. For those in areas of deprivation

and who face various challenges in their life, these

projects are life changing. They offer escapism,

allow people to socialize in friendly and warm sur-

roundings, and they encourage people to express

themselves in whatever fashion suits them. Lastly,

it showers a little attention on the individuals who

attend such courses, and they get to have ‘me’ time.

For two hours a week, they can – for the most part

– lose themselves in a wonderful, colourful, and

enjoyable world. It’s an experience that enriches

them, and for that alone, these projects are price-

less.

Here’s Tracy to wrap it up:

“You know what Giles once did to us when we were

about to go live on the radio? He says ‘make up a

jingle to promote your group.’ Now there’s only a

few minutes before we go on, so I quickly think of

this thing. I get Susan and Irene on the backing vo-

cals and we just do it, we do this single straight

away… it was totally mad! But we did it – we had

to develop that quick thinking and we just had to

go for it. And it sounded okay. In fact, the radio

presenter who was on at the time came down to do

a show nearby and it was the first thing she said to

us. She still remembered. It must have had some

kind of impact.”

Page 33



New groups

Pilot this very project to explicitly new groups who

have not worked with the Arts Development Team.

Equally, it is worthwhile considering inviting par-

ticipants from various groups to join a new group

that is independent from their usual peers and at

a venue that is new to them.

More men

Develop more projects that are suitable for men.

Further research and consultation is recom-

mended to get to the crux of the challenges that are

impeding successful engagement.

Engage BME groups

Look into why ethnic minority groups have not

been successfully engaged. Establish whether it is

a trend in the ADT’s work history in the commu-

nity or unique to this project.

Equip artists with skills

Invest time and money in training up a selection of

artists across multiple art mediums to be able to

deliver externally accredited projects and pilot fo-

cused sessions with existing groups to gage suit-

ability of this way of working.

An effective system of monitoring & evalu-
ation

Maintain and/or develop regular methods of eval-

uation and feedback from both participants and

artists. With the artists, a focus group should be

arranged to discuss issues, concerns, ideas, and

best practice. Preferably this should occur as the

project is running, but overlapping times and var-

ious start dates may affect this.

Focused sessions

Explore the idea of artists delivering sessions that

have end results of skill development and enhance-

ment. For example, week one will introduce learn-

ers to basics of communicating effectively, week

two will focus on developing leadership skills, and

week three will involve activities that encourage

teamwork. This will require creative ways of how

to deliver sessions as focused goals will provide

part of the objective.

External agencies

There needs to be greater involvement and/or co-

ordination of external agencies that encourage par-

ticipants to begin making progress towards

becoming more employable. Ideally, this should

run parallel to the project so that by the end, there

are clear routes to choose from.

Recommendations
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Skills for jobs through the arts

Creative Change
For more information contact Cat Jarman, Arts Development

Officer, Arts Development Team, Newcastle City Council
via email or phone:

E: cat.jarman@newcastle.gov.uk | T: 0191 278 2959


